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ABSTRACT : In the context of modern higher education, the nature of student engagement has evolved.
Engagement is no longer understood merely as surface-level participation, but encompasses multiple dimensions,
including behavioral, emotional, and cognitive engagement. This paper systematically organizes foundational
theoretical frameworks such as Tinto’s Interaction Theory (1993), Astin’s Involvement Model (1984), Self-
Determination Theory (SDT), and theories regarding the campus environment to provide a systematic overview
of student engagement with contemporary higher education institutions. Especially in the post-COVID-19 era,
students' behaviors and psychological states have undergone significant changes, necessitating a clear
understanding of the true nature of student engagement with higher education institutions as a theoretical
foundation for current student management practices. The study also highlights implications for student
management within higher education institutions, such as designing administrative procedures oriented toward
service, managing students, building communities, and promoting a student-centered culture.

L INTRODUCTION

In the context of the Fourth Industrial Revolution (Industry 4.0), digital transformation is being
accelerated across numerous fields, and market demands for trained labor have become increasingly stringent.
Higher education, as a result, is witnessing a strategic shift. To adapt, many universities have gradually
transitioned from a centralized administrative management model to a modern governance process that is student-
centered. This transition requires educational institutions not to only optimize resources but also to redefine the
relationship between the school and learners toward collaboration and sustainable development. Within this new
educational ecosystem, "Student Engagement" has emerged as a critical factor, acting as the "key" that determines
learning outcomes, satisfaction, and student retention rates at higher education institutions (Kuh, 2001, 2009a,
2009b).

Although the term "engagement" has been extensively researched, recent studies show that this concept
goes beyond mere behavioral participation through attendance or task completion, encompassing deeper
psychological, emotional, and cognitive dimensions. Important theoretical frameworks, such as the ICAP
framework, have demonstrated a direct link between the level of cognitive engagement and positive learning
outcomes. However, an existing paradox in this field is the lack of operational consensus between "participation”
and "engagement," leading to limitations in practical measurement and evaluation. Furthermore, the dominance
of research from developed countries has generated a "Western" perspective, occasionally overlooking the specific
cultural, economic, and social contexts of developing nations.

The urgency of researching this issue is further highlighted by the profound shifts in the educational
environment following the COVID-19 pandemic, where digital technology became a bridge but also created
challenges regarding the digital divide and decreased engagement in online settings (Baticulon et al., 2021).
Therefore, systematizing theoretical frameworks on student engagement holds not only academic significance but
also serves as an urgent requirement to draw practical management directions. Recent bibliometric studies indicate
that understanding factors such as social capital, learning environments, and institutional support forms the
foundation for optimizing the relationship between schools and learners.

Rooted in these practical realities, this study undertakes the systematization of theoretical frameworks
on student engagement while analyzing its multi-dimensional aspects ranging from behavior to psychology. By
critiquing traditional approaches and integrating emerging trends, the paper aims to provide systematic
governance orientations for higher education leaders, thereby fostering a learning environment where student
engagement is nurtured and maximum potential is unlocked.
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1L CONCEPTUAL FRAMEWORK AND TERMINOLOGY
In modern educational management, understanding "student engagement" requires a multi-dimensional
approach, breaking away from the traditional mindset that only measures participation through surface-level
indicators. According to Fredricks et al. (2004), engagement is not a static state but a multi-dimensional construct
where behavior, emotion, and cognition intertwine to determine the quality of the learning experience. The
separation of these aspects is not meant to isolate them, but rather to better identify the strategic levers that
institutions can influence to optimize overall engagement.

First, behavioral engagement

Behavioral engagement is the most easily observable and quantifiable aspect, encompassing active
participation in curricular academic activities and extracurricular programs. This is the external manifestation of
learners complying with the rules of the educational environment (Kuh, 2009b). However, behavioral participation
only truly gains meaning when it transforms into deep interaction with the academic resources provided by the
institution.

In practice, behavioral engagement involves learners proactively seeking research opportunities,
participating in group discussions, or contributing to community projects organized by the institution. A study by
Taylor and Robinson (2012) emphasizes that active behavior is not limited to the four walls of a classroom; it also
reflects the utilization of support services, libraries, and professional networks created by the educational
organization. When learners actively "check-in" to valuable activities, they are creating a stable learning rhythm—
an important prerequisite for maintaining long-term motivation.

Second, emotional engagement

If behavior is the external expression, emotional engagement is the "glue" that creates learners' loyalty
to the institution's brand. This aspect reflects a sense of belonging—a core psychological human need in a
collective environment. When learners feel they are an inseparable part of the community, they develop a strong
emotional attachment to the organization (Fredricks et al., 2004).

This sense of belonging is nurtured through the campus cultural environment, support from the faculty,
and how the institution values each individual's unique identity. Research by Kuh (2009b) indicates that learners
with high levels of emotional engagement tend to view academic challenges as opportunities to contribute to the
collective reputation rather than as personal burdens. Furthermore, in an online environment fraught with isolation
as observed in the post-COVID-19 period, maintaining this emotional bond has become more difficult yet more
important than ever (Baticulon et al., 2021). A successful institution in brand building is one whose name learners
proudly mention, turning the organization into a part of their personal identity.

Third, cognitive engagement

Cognitive engagement is the aspect that requires mental investment and high-level thinking effort. This
is the core difference between "rote learning" and "deep understanding". According to the ICAP framework by
Chi and Wylie (2014), learners demonstrate deep cognitive engagement when they transition from a state of
passive reception to actively constructing knowledge, analyzing, and critiquing issues.

This engagement requires learners to clearly define personal goals and understand the connection
between current learning and future orientation. When learners understand that their intellectual effort will yield
practical value, they will be ready to invest "cognitive capital" to solve complex problems. It can be seen that in
the digital age, where information explodes, the learner's role has shifted to actively filtering and integrating
knowledge, demanding high-level cognitive engagement to avoid feeling overwhelmed and disoriented.

Fourth, the dialectical relationship among behavioral, emotional, and cognitive learner engagement

The three dimensions mentioned above do not exist in isolation but operate within a close reciprocal
relationship. The interaction among behavior, emotion, and cognition constitutes the overall level of learner
engagement with the organization. A learner with good behavioral engagement but lacking emotion will easily
give up when facing pressure; conversely, a learner with high emotional engagement lacking behavior renders
that engagement merely theoretical and devoid of practical application (Fredricks et al., 2004).

The resonance among behavioral, emotional, and cognitive dimensions is the strategic destination in
modern university governance, creating a sustainable educational ecosystem. Their relationship is not merely
parallel but a dialectical interaction that drives comprehensive learner development.

Beginning with behavioral engagement, learners actively participating in academic and extracurricular
events act as a powerful "catalyst" supporting emotion. Through direct interactions, they gradually build deep
social relationships, thereby solidly reinforcing their sense of belonging and attachment to the school community.
Once this emotional foundation is established, it becomes a launching pad promoting cognitive engagement. An
educational environment providing a sense of trust and care helps learners feel safe to open up, confidently express
viewpoints, and pose critical questions, thereby elevating intellectual investment and learning effort.
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Finally, the deep cognitive process turns back to guide behavior. When learners thoroughly understand
the practical value of knowledge, they proactively adjust personal schedules and approaches to optimize learning
efficiency. This continuous circulation demonstrates that behavior, emotion, and cognition are inseparable links.
Successful modern university governance occurs when institutions know how to coordinate the interaction of
these three factors, creating a student journey where learners not only receive knowledge but also nurture trust
and cultivate skills, thereby affirming their position in a volatile educational environment.

Evidently, governing student engagement is the art of coordinating the interaction of these three
elements. Institutions need to design student journeys where academic activities are combined with community
development programs to optimize all three dimensions. Instead of merely imposing processes, higher education
institutions must focus on creating psychological "safe spaces" where cognitive effort is encouraged and
behavioral participation is honored.

I11. OVERVIEW OF THEORETICAL FRAMEWORKS AND CORE RESEARCH MODELS ON
STUDENT ENGAGEMENT WITH HIGHER EDUCATION INSTITUTIONS

Student engagement has long been considered a core factor determining training quality and the
sustainable development of any university. To clearly understand the operational mechanism of this phenomenon,
researchers have built solid theoretical foundations, ranging from individual engagement models to organizational
environment frameworks. The intersection between Tinto's Interaction Theory, Astin's Involvement Theory, Self-
Determination Theory, and theories of the university environment has created a comprehensive picture explaining
how students build strong connections with the institution.

(1) Tinto's Interaction Theory (1993) Tinto's Model of Institutional Departure is considered the "gold
standard" for explaining why students stay or drop out. Accordingly, engagement does not happen naturally, but
is the result of the process of "integration" into two domains: academic and social (Tinto, 1993). In academics,
integration occurs when students interact effectively with faculty and grasp educational standards. When feeling
that they meet intellectual requirements and receive positive feedback, learners become more confident in their
goals (Pascarella & Terenzini, 2005). Concurrently, social integration reflects how students build peer networks
and participate in extracurricular life. Tinto emphasized that only when achieving balance in both aspects do
students truly commit to the institution (Tinto, 1993). Instead of viewing dropping out as a sudden mishap,
institutions should recognize it as a consequence of lacking integrative connections. Therefore, academic advising
programs and social interaction venues are key strategies for retaining learners (Porter, 2010).

(2) Astin's Student Involvement Theory (1984) Unlike Tinto's perspective on integration, Alexander
Astin (1984) developed the Student Involvement Theory with a focus on "involvement." Astin defined
involvement as the investment of physical and psychological energy by students in educational activities.
According to this theory, enthusiastic participation—from classroom discussions and teamwork to club
activities—is a prerequisite for self-development and enhancing engagement (Astin, 1984). Astin asserted that the
quality of learning outcomes is directly proportional to the effort students expend. From a governance perspective,
this model transforms students from passive "customers" into "co-creators" of academic values. The institution's
organization of practical projects or research competitions is not merely to fill time, but to activate maximum
interaction opportunities (Kuh, 2009). The more dedication students give to the institution, the more likely they
are to feel proud and loyal to that community (Astin, 1984).

(3) Self-Determination Theory by Deci and Ryan (2000)

If the first two theories focus on external expressions, Self-Determination Theory (SDT) by Deci and
Ryan (2000) explains intrinsic motivation. SDT indicates that humans need to have three basic psychological
needs met to develop sustainably: autonomy, competence, and relatedness. Autonomy is satisfied when students
are given the right to choose and control their learning pathway (Deci & Ryan, 2000). When the institution allows
the personalization of learning goals, students feel more respected and engaged. Competence is met through
manageable challenges and constructive feedback. Finally, relatedness creates an emotional bond, helping
students feel that they belong to a friendly community (Ryan & Deci, 2017). When fully met, students shift from
learning for grades to learning out of passion. This is the highest level of engagement that universities always
strive for.

(4) Campus Environment Framework by Strange and Banning (2015)

Engagement cannot be separated from the operating environment. According to the campus environment
framework, organizational culture, faculty quality, and support services are variables that strongly impact learner
loyalty (Strange & Banning, 2015). Organizational culture creates a distinct "identity" that makes students feel
proud. Among these, faculty play a core role. They not only impart knowledge but also serve as mentors and
sources of inspiration. An open faculty member who is willing to support students outside of class hours can
exponentially increase student engagement (Porter, 2010). Additionally, services such as psychological
counseling, libraries, or technological infrastructure are practical "touchpoints" (Strange & Banning, 2015).
Following the pandemic, flexibility in online support has become a new standard to affirm that the institution
genuinely cares for student success, thereby building long-term trust (Baticulon et al., 2021).
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For higher education institutions, simultaneously applying all four theories helps manage learner
engagement more effectively. Among them, Tinto's theory (1993) provides insights into integration; Astin's model
(1984) offers actionable methods; Self-Determination Theory decodes psychological motivation; and the campus
environment framework establishes the space for these factors to be actualized.

Understanding that students are multi-dimensional entities with the needs to integrate, assert their
competence, and belong to a cultured community is a prerequisite. Administrators should not focus solely on
managing in-class behavior, but rather need to focus on building deep "learning journeys" (Kuh, 2009). In these
journeys, faculty act as guides, support services act as a foundation, and institutional culture acts as the binding
cord. This very resonance will transform the relationship between the institution and the learner from pure service
interaction into a sustainable partnership, developing together amidst a volatile globalized context.

Iv. CHALLENGES IN STUDENT MANAGEMENT AT HIGHER EDUCATION INSTITUTIONS
IN THE DIGITAL AGE

In the modern educational environment, post-pandemic psychological shifts among learners are posing
new challenges for university administrators. Following an extended period of familiarization with online
platforms, learners no longer passively receive knowledge as before. They have become more technologically
savvy, yet they simultaneously face feelings of isolation, a lack of real-world connection, and invisible pressures
stemming from the digital divide (Baticulon et al., 2021). Learners' psychology now leans toward a desire to be
understood, prioritizing flexibility and highly personalized learning experiences over rigid administrative
processes.

This psychological transition creates a complex dilemma in balancing the strict requirements of
management regulations with learners' needs for autonomy and creativity. On one hand, institutions must maintain
discipline and educational quality through rigorous regulations. On the other hand, focusing too heavily on control
risks extinguishing the spirit of autonomy and creativity—which are core psychological drivers according to Self-
Determination Theory (Ryan & Deci, 2017). To resolve this conflict, university governance should not employ
regulations as a "punitive tool," but rather transform them into "reference frameworks" that help learners orient
their goals while leaving ample room for free exploration and personal identity development (Strange & Banning,
2015).

Additionally, utilizing big data to analyze behavior in order to enhance engagement also gives rise to a
sensitive ethical issue: privacy. When institutions collect and analyze data on students' online behavior, the
boundary between "support" and "surveillance" becomes extremely fragile. Modern learners possess a high level
of awareness regarding personal data security; any misuse of information can shatter trust—the most vital
foundation in the relationship between the institution and the learner. Consequently, educational organizations
need to establish transparent data governance mechanisms, ensuring that data is used strictly for the purpose of
elevating experience quality and providing timely student support. Transparently communicating the purpose of
data collection and safeguarding learners' data control rights is not merely a matter of legal compliance, but also
proof of respect—an indispensable element for maintaining loyalty in the digital era (Porter, 2010).

Ultimately, university governance in the new context is a delicate art of balance. Rather than choosing
to stand between the two extremes of tight control or complete leniency, institutions must choose to act as
companions. By understanding student psychology, enforcing regulations humanely, and protecting data with
integrity, institutions will forge an environment where technology and humanity resonate, enabling learners to
develop holistically while preserving their distinct individuality.

V. IMPLICATIONS FOR HIGHER EDUCATION INSTITUTIONS IN VIETNAM

To enhance engagement, universities need to implement strategic shifts in governance, transitioning from
a control-oriented mindset to a support-oriented one.

First, redesigning administrative processes is a pivotal step. Instead of maintaining rigid administrative
procedures, institutions should shift toward "service-oriented" processes, prioritizing convenience and the
learner's experience. A streamlined process will help students resolve practical difficulties quickly, thereby
reducing unnecessary frustrations during their learning journey.

Parallel to this, personalizing support services is key to retaining learners. By utilizing data to analyze
behavior, institutions can early identify student groups showing signs of disconnection or academic decline.
Consequently, timely interventions—such as psychological counseling or academic support—can be deployed
right when needed, helping students overcome crises before they decide to drop out.

To nurture emotional attachment, institutions must focus on building community. This requires creating
open spaces for extracurricular activities, student-led projects, and regular dialogues between the institution and
learners to strengthen emotional bonding. These activities not only help students build peer relationships but also
forge an invisible connection, making them feel proud of and more attached to the institution's brand.
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Finally, the core of this transformation lies in a student-centered culture. This demands consensus from

the entire staff and faculty through training on engagement-driven governance mindsets. Instructors need to shift
their roles from managers to mentors, and institutions must view students as strategic partners in co-creating
educational value. When learners feel heard, respected, and involved in important decisions, they will develop
intrinsic motivation and sustainable engagement with the organization.

When these solutions are implemented synchronously, universities will no longer be mere service

providers, but will transform into ecosystems that nurture the development and loyalty of learners. This is the
most sustainable pathway for any educational institution in the new era.
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